GINA WISKER

[Type text]
[Type text]
Toil and trouble 

GINA WISKER

Toil and trouble:
Professional and Personal Expectations and Identities in Academic Writing for Publication
Academic Identities Conference Durham 2014
University of Brighton, UK, University of the Free State, South Africa.
I’ve done my 4 pieces for the REF so I don’t have to write any more. (Colleague)
Writing is like life, you could go under (Toni Morrison)
Academics are subject to confusing sets of values in a marketised higher education system which sees students as co-producers of knowledge and also consumers, customers and products. In the turmoil of competing drives to re-orientate, academic identities are also in turmoil. This paper focuses on tensions between intrinsic and extrinsic motivation, which drives writing for academic publication, and the tangled personal and professional academic identities which relate to these tensions.

LITERATURE REVIEW
Established and current research into academic identities often concerns balancing acts of managing the personal, professional and a range of academic demands (Clegg, 2008; Henkel, 2005a, 2005 b; Fanghanel, 2007), while research into writing for academic publication often focuses on doctoral students, and writing development (Aitchison, C & Lee, A, 2006; Aitchison, Kamler, B., & Lee. (eds.), 2010). Research writing is seen as a ‘complex struggle for identity in intertwined and often contradictory discourses’, (Kamler & Thomson, 2006). Previous research into writing blocks and breakthroughs for academics who write and publish (including PhD students) (Wisker & Savin Baden, 2009; Wisker, 2013; Wisker, 2014) suggests some blockages are caused by factors relating to time management including being realistic in determining the amount of time needed and insisting on it being available for writing; lack of or inappropriate support for the writing process, and problems with having a ‘right’ to speak professionally on a topic. Each of these issues is also tied up with a sense of identity and academic identity in particular. It is argued that a major value of higher education is producing ‘Socratic citizens who are capable of thinking for themselves, arguing with tradition, and understanding with sympathy the conditions of lives different from their own’ (Nussbaum 2002, p. 302) and  influential thinkers in higher education also focus on values so that in  Imagining the University (2013), Ron Barnett argues for dialogue between views and the right to debate,  that we require ‘a proliferation of ideas of the university, if only to begin to demonstrate that things could be other than they are. The imagination can be a powerful agent for opening up thinking and for freeing the university from its self-imposed conceptual shackles’ (2013, p. 5). He argues for an ecological university existing positively in relation to the ‘other’, to which it should be a gift. In the light of these values statements it is useful to explore the rich mix of demands, expectations, support, reward and crippling tensions  experienced by  those whose academic writing is  a mix of the professional and the personal, in terms of their  contribution of time, concern about articulating their research and their views, and the tensions they might feel  in their own academic identities, referred to, above, as a kind of dubious, witchy mix (‘hubble bubble, toil and trouble’ referencing the three weird sisters/ witches Shakespeare’s Macbeth, where power operates, identity is in confusion, and things are never as they seem). 

Research and experience discussed in this chapter combines across academic identities work and that of writing for publication, now a major feature of academics’ professional lives. This exploration of academic writers’  perception of relationships between personal and professional writerly and other identities takes place  the context of neoliberalism and the matching of expected, deliverable outputs in universities. In this context, workload models are increasingly being used to determine what we do and how much of it we do, and how it can be seen to be done, its outcomes and outputs measured according to explicit formulae.  The amount and kind of publication output is particularly important, especially in the context of the Research Excellence Framework (REF) and prior to that, the RAE (both in the UK). Writing for academic publication is now accompanied and driven by expectations, targets, while recognition is attached to ‘quality’ and to production rhythms of regular, high quality output or perhaps ‘churn’, its compliant but less high scoring sibling. However, writing is for many academics and practitioners much more than a mechanical production of outputs (as writing bureaucratic documents might be) and is intrinsically tied up with their sense of identity, as professionals and people who seek communication through writing.  Writing for publication also depends on the development of a ‘discoursal voice’ (Maybin, 2001) which explores, discusses, evidences and argues with a level of confidence  in the discourse of the discipline, at an academic level, in the genre for  which publication is sought (book, journal, blog and so on). The term discoursal voice derives from Bakhtin’s work (1986). Here, situated meaning-making is sought between writers who enter the discourse community (the discipline, the publication genre). They both make sense of the established use of words in this community, and make them their own. Bakhtin refers to spoken word and speakers but earlier (Wisker, 2015b) I argue that we can see this as transferable to the written word, in an academic writing context. Words are experienced and used in three ways, first, the neutral word of a language  then, ‘as an other’s word, which belongs to another person and is filled with echoes of the other’s utterance, and finally my word’, ‘imbued with my expression’, (Bakhtin, 1986, p.88). Comfort, and confidence or lack of these when producing academic writing and entering the conversation with other researchers and practitioners is, I would argue, first a matter for induction, then constant development (and struggle) and interaction with the receptiveness of the gatekeepers, from our managers through peer reviewers to editors and readers. Academic writers are working with ‘the word of authority, of constraint, of precedent’ (1986, p. 88). To keep ‘imposter syndrome’ at bay (Kearns, 2014) we need to feel we have a right to speak using ‘the authoritative word’ (Bakhtin, 1981, p. 342), with confidence. 
My own experience as a long term academic writer has produced a range of joys and tensions in my writing practices and the rest of my professional and personal life. It has also caused me to look at my own often conflicted and sometimes celebratory sense of a writerly identity. The demands, processes and outputs of writing can, in my experience, offer rewards and development opportunities which might well enhance my sense of academic identity, but they can also produce tensions, burnout, and other extreme responses. These are sometimes associated with trying to fit writing in round everything else when the time it demands seems more elastic than anything else, the writing process itself including blocks and breakthroughs (Wisker, 2014a), and peer review judgment on writing (Wisker, 2014b). Alongside my research work, I lead modules and international workshops on writing for academic publication, and review and edit for academic journals. During these activities, it became clear that many colleagues often find academic writing quite ‘high stakes’ work. It is seen as stressful and rewarding; the amount of time and persistence needed for academic writing,   in addition to other academic roles, is rarely calculated realistically and there is a great deal of covert or tacit, often unshared knowledge about how to go about it effectively, and be published. Sustained writing publication success is seen as a bit of an enviable mystery, like living to a healthy old age, whereby relatively arcane tips could be swapped, or bought, but the outcomes are neither clear cut nor necessarily achievable. In my own workshops and teaching, I try to demystify academic writing practice and success in publishing by sharing advice concerning planning, research on successful writing habits and outputs, publishing and publication expectations and norms. Nonetheless, the kind and amount of input for the often harsh critical feedback possibly taken both personally and professionally, and the often unpredictable outcomes of writing for academic publication in terms of judging acceptance and reception, has been seen as confusing and stressful by several writers I have met and worked with. Within the university context, academic writing for publication is now expected of many, and expected to be of high quality, produced regularly.  The time it takes to research write, and re-write seems rarely fully factored in and the writing itself often has insecure, undependable rewards and outcomes. Such insecurity and indefinability is something more familiar perhaps in HE in the years of austerity, consumerism and measures of achievement mapped against institutional and global matrices.    


Personal reflection led me to enquire about the experiences and processes of others in order to support them in their writing, as a supervisor of postgraduate students, facilitator of numerous workshops and masters modules on academic writing for publication, and a journal reviewer and editor. This also led me to explore how others express any sense of their own relationships between their personal and their professional academic writing identities.  
METHODOLOGY AND METHODS
This research focuses on and notes the tangles and tensions, the hubble and bubble, of personal and professional identities in academic writing for publication. In so doing it explores and uses the learning gained from experiences of running writing for academic publication master’s modules, short courses and retreats in the UK, South Africa and Ireland. It builds on re-scrutiny of earlier projects: ‘Doctoral Learning Journeys’ and the parallel international project (Wisker, Morris et al, 2010);(1) writing projects (Wisker and Savin Baden, 2009; Wisker, 2012; 2014a, 2014b, 2015)(2,a,b,c) and new work undertaken for this chapter involving interviews with academics who write for publication.(3) 

Each set of data concerns interview comments related to professional and personal academic identities, tied up with writing for academic publication. I decided to scrutinise the earlier data first because writing and identity emerged as an interesting relationship in both the doctoral research journeys and the writing research data, for which there was little space in the report or articles as conceived at that time. The doctoral learning journeys research (2010)(1) was more focused on the research processes but also reported personal experiences alongside research journeys, and writing was often seen as both a struggle and an achievement. In the writing research (2009, 2013, 2014)(2 a,b,c ) the focus was on writing blocks and breakthroughs, and more on strategies than personal feelings, although these were always bound up with the blockages, the strategies and the achievements. 
1 and 2) I began by re-reading and re-scrutinising the earlier work  2007-2014 (1) and (2,a,b,c) and found under-reported themes concerning professional and personal writing identity and tensions. Each earlier project was re-scrutinised paying particular attention to comments from writers on their experience of engaging issues of professional and personal writing identity and any tensions in terms of the professional, and personal dimensions as related to the production and reception of  their  academic writing. (referred throughout as 1and 2 a, b, or c followed by  respondent number/letter.)

3) Building on the earlier work, I conducted new small-scale, highly focused qualitative research using face to face or email interviews with UK and international academic writers in 2015, (n 7). This explores their experiences of relationships and tensions between the professional and the personal in terms of their academic writing production and reception (referred throughout as 3 followed by  respondent number /letter.)
The emerging themes, below, are clear in responses from both the earlier work (1 and 2 a, b, c) and the recent work 


Publication is now expected of academics as part of their career.  It is part of career planning, staff development reviews and appraisal, recognition and reward. But completing and publishing a piece of your work often goes beyond such institutional systems and expectations,  engaging personal as well as professional time, much energy, and it often makes personal processes, fears and strategies very public. 

The focus on tensions and synergies between personal and professional academic identities in writing for academic publication emerged from re-scrutinising earlier work, then from recent research. All research reported here is based on qualitative data gathered during face-to-face and email interviews, both as gathered for the rescrutinised projects and newly gathered for the new research conducted specifically for this article. Quotations from the research data are labelled according to the research project from which they are derived ie 1, or 2,a,b,c, 3. Individual respondents  are also labelled by initials which hide their names, kept confidential.
DATA AND DISCUSSION

Data from the earlier projects was re-read to explore if and where respondents commented on experiences of writing for publication, and on their professional and personal responses to this.  

New interviews asked respondents to comment on that relationship between writing for publication as expected as part of the academic role, and their professional and personal experiences and feelings about this. These were open ended interviews with semi-structured questions in order to enable the fullest exploration and discussion to emerge. 

The two sets of data were then re-read, carefully informed by research into writing processes, its blockages and breakthroughs, and issues of academic identity, the data was coded and thematically analysed. 

Themes which have emerged include:
1. Time management – balances, allowances, prioritisation, tensions between professional and personal time  
2. Expectations of role, support (or lack of support) and recognition 
3. Confidence in writing – importance of right to speak, facility with discourse – disciplinary, academic, publication
4. Identity and writing – confirmation or unsettling through professional and personal reasons for and approaches to writing. 

1 Time management – balances, allowances, prioritisation, tensions between professional and personal time

Most respondents in each set of research data mentioned some problems with having enough time to write, and/or with managing the writing time, so that it could lead to publishable writing. Even those who had been allotted sabbatical time or who had chosen to step back from other roles and write (with or without losses in income to do so) reported issues with managing the time to be productive enough as an academic writer whose work resulted in publication.

Some respondents reported tensions between expectations that they would write and publish on a regular basis and unrealistic timetabling and workload, sometimes related to an issue that those who construct and manage timetables do not often themselves write regularly for publication. In these cases, the managers could be unrealistic in their expectations of output, stemming from their being unaware of the variable, often unpredictable amounts of time needed to carry out the research, draft and re-draft, along the trajectory of research, reflection, writing, submission, corrections and through to producing a published piece. Some who allocate time, expect and count outputs, do not themselves either conduct research or publish, so are unaware of the personal as well as professional time and angst it takes up.

Some respondents indicate that they write only at home, some only at work, but most acknowledged that the writing needed to complete a publishable piece writing could not all fit into a 9 to 5 working week so that time outside any allotted scholarly hours (if their workload model had such hours) was always necessary. This ate into any other activities including domestic responsibilities, and other personal time. They commented on difficulties balancing the writing with the demands of friends and family, and conflicting work pressures and expectations. 


Some choose to write at home as well as or instead of at work, partly because of the opportunities to write at night, or to fit it in round a variety of other activities such as marking or preparatory reading, where all of these activities were seen as difficult in a shared office space or when beleaguered by email traffic or visiting colleagues and students. One commented, ‘You are doing a working day but you are doing it in a home space. ‘(3, F)  

Another raised the issue of working hours when no office would be open anyway, and said that they naturally write in hours considered antisocial. Asked about working a ‘normal’ working day at home they said: 
‘I don’t, I do different hours. ‘(3, A)

One tries to separate professional and personal writing but notes ‘they do kind of bleed into each other’ (3, F). Of time and location they variously note that either : ‘actually professional writing is a bit nine to five’ and/or , ‘I can’t write in my office’ (3, F)
As part of my work running writing modules and workshops (UK, South Africa, Australasia), I ask participants to consider when they write best, if given the choice. This is so that they can identify good times to focus on their writing, and times to focus on other activities when they are less likely to be able to concentrate, think clearly, or have the time and silence (or appropriate ambient noise) to do the writing. I ask them to talk about the times of day when they write best. The preferred choice is what could be defined as anti-social hours, ie. the late evening until early hours of the morning or 5am until the working day starts. Some say this is when other demands lessen, the house is silent, and the email is not making demands on them. Others suggest that they learned to work at these times as students, or when they had young families.  Whatever the explanations, that these two timespans are by far the most popular says something important about the relationship between professional demands on time, and personal time/space management.  It causes me to ask questions about a variety of issues related to the personal and the professional dimensions.  How can academics be expected to write in noisy shared office spaces? If they are doing a ‘normal’ working day teaching and in meetings, should universities expect them to write at home in the evenings, early hours and weekends, or is this work actually unseen, unheard about, something about which early career researchers are rarely informed, a hidden factor outside any workload planning model, and in some cases, a silent contributory factor in terms of burnout?   

One respondent who writes, edits, publishes and teaches comments about time management issues and the experience of constant pressure : 
Oh god, so yes. Work/life balance? Not in an academic job! I regularly find myself checking and answering emails at 11pm at night (including at weekends). If I try to 'write' and not deal with the mundane realities of academic life (admin, email) the result is so punishing after a few days that I don't even try that anymore... It's ridiculous. Academics have all summer off? Ha. Not the ones I know....(3,C)
Another from an earlier study talks about ‘managing the writing energy’ which returns a sense of control to the management of time for writing, whenever it occurs. He notes ‘ I only have so much writing energy, and it is it expended  on bureaucratic documents, then it’s gone’ ( 2 a, P) 

I produced a blogpost (doctoralwriting.sig. August 14, 2014) on exactly this topic of recognition and managing the writing energy, acknowledging both choice and lack of choice, and suggesting that as academic writers we need to be aware of demands on time, and work to our strengths, which involves managing our writing energies in terms of professional and personal time, and the times when we write more clearly, critically, creatively and conceptually: the best writing times for much of an academic’s writing. 

2 Expectations of role, recognition and support (or lack of support)

There seems to be a shared or hidden quota of writing outputs expected, and differences in the amount and kind of support, and knowledge of that support for writing for publication. One respondent clarified their feelings about the varieties of professional writing they were expected to produce, differentiating between bureaucratic documents such as strategies, reports and policy documents, and the more creative research and experience based writing.  They noted: 

The whole summer which rained the whole summer which I devoted,… to writing strategy documents I did it as a political commitment because I had to and I knew that it would be a foundational political commitment. I never want to do that again because it was just so awful, I have never hated writing so much. I can do it now a lot better than I could when I spent that whole summer doing it, and I can teach other people to do it. Because it’s not about anything to do with you at all. (3, G)

This identifies a clear split between types and genres of writing, and motivations for writing. It highlights differences between the bureaucratic documents, the research and experience based writing to be produced to order such as reports, the research which is based in a personal interest as well as an a academic one, and the research and experience based academic writing which feeds from and back into creative, critical thinking energies, which latter writing was often perceived to be at odds with output models. This split could cause a conflict in terms of motivation, and time management, as well as academic writing identity.
The notion of getting ‘enough’ written, so you do not have to do it any more, springs from the idea of a quota of writing which is related to time and amount, in a balance or imbalance of work time and demands spread between administration, teaching or research. I argue that the notion of a quota fits with all the current views about outputs, workload models, the utilitarian views of measurability and matrices by which we are now judged in academia, but that it fails to take account of and so also undermines the issues of sustainability, continuity and identity attached to an academic’s investment of their personal and professional identity (as well as time) in the writing process. Publications seem to be sometimes taken for granted, produced and producible to order. Some of my respondents report hearing the following comments: ‘Oh, another one of those, you must do them in your sleep’; ‘Is this the same as the last one?’; ‘You do so many of them’; ‘I need three 3* or 4* REF pieces’;’This isn’t up to scratch’; ‘Why hasn’t she/he finished another 4 star REF piece in the time available?’ (3,varied). Plumbing this issue further, and it is complex, surfaces a relationship between academic time, commitment, and the experienced reality of the actual time academic writing and other tasks take if done properly. This of course applies to more than academic writing. For example, an hour face to face teaching on a timetable might look like a light load, but there are hidden hours to get that one hour and the student learning which grows from it organised, and completed. One hour face to face takes so many hours to prepare and so many hours to deliver, then to assess afterwards, and this is difficult to calculate. The amount of time to research, overcome impostor syndrome and angst, wrestle with the planning and writing, submit and correct and re-submit and so on, is also not easily calculable, and even less  a topic of public knowledge or workload modelling. Mystifying and unrealistic processes can lead to a constant sense of mystery, guilt and insecurity – or over-confidence (see 4 below). 
One respondent felt their time and identity undermined in the context of university insistence that they publish fast and high quality REF material; (Research Excellence Framework, a UK measure of research publication quality, 2014 which replaced the RAE, Research Assessment Exercise). They reported:

feeling used and nothing more than research writing fodder to boost the school’s REF rating. Poor advice early on set the bar unnecessarily high regarding the scholarly journal to pitch my writing to which meant I was perpetually engaged in a cycle of self-doubt about my ability to reach the standard required. It was never good enough. Deadlines that were set for completion of first, second, third articles were unrealistic so the cycle of failure continued to expand and overwhelm.    (3, C)

Their writing self felt undermined because of the insistence : 

to write for the School, having to write for the Research Centre.  I found myself paralysed.  I was constantly frustrated by a self that wasted so much time, by allowing myself to be perpetually distracted by the more pressing demands of my everyday work role.  (3,C ) 
Another respondent emphasises the importance of support for academic writing processes  since otherwise it is  rather a lone job. 
Writing is a challenge because unlike teaching, which is often given, we have to plan and organize writing and publishing all ourselves. This is why the commitment of the individual academic and collaboration with others locally is so important.(3, A ) 

Writing workshops, courses, and critical friendships were all mentioned as helpful support, but in the context of unrealistic expectations, mystifying processes and the lack of understanding of the time taken to produce publishable outputs. 
3 Confidence in writing – importance of right to speak, facility with discourse – disciplinary, academic, publication
While come respondents are very confident about their credibility or right to speak on a topic through writing, others are less confident.  They report being unsure of their right to speak and equally unsure of their ability to do so, their mastery of the subject discourse, and the discourse of academic publication and argument. They have doubts about their control of the discourse of academic writing for publication, arguing that the rules seem hidden, the ways through the complexities of writing for publication unclear, models unavailable. This has been identified by Hugh Kearns as an example of ‘imposter syndrome’ (Clance and Imes 1978; Topping, M.E.H.,1983; Clance, P.R 1985;Ward, G.R.1990; Kearns, 2014;) ‘Imposter syndrome’ was first identified as a feeling among high flying women , and others have researched and developed the notion as found in ethnic minority students, undergraduates, actors, and a range of people in successful careers. Kearns thought its combination of fear of discovery and sense of false pretences in a high stakes role perfectly described the experiences of PhD students and doctoral writers. My contention is that it also perfectly describes academic writers more broadly, since high investment in their research, their right to speak, their control of their academic discipline based voice and the importance of their publishing  from a basis of credibility  makes them ideally recognisable as  potential sufferers of imposter syndrome. We are forever afraid of being caught out for our research practices, our expression and structure, and our right to write and enter the academic dialogue. One of the PhD candidates (also an HE staff member) spoke of overcoming their sense of insecurity in academic writing by seeing their contribution not so much as about asserting their incontrovertible answer to major issues , which would have been rather a hubristic stance, but rather as taking part in an ongoing conversation which has leant more confidence to their writing and their conference engagement:
A big learning experience for me has been that doing a doctorate is not a search for the truth but is really just taking part in a conversation. This doesn’t stop me thinking that an 'expert' knows all of the answers and I suppose this is about confidence on my part… [But they don’t have my experience] So how can they know everything? and what I have to offer is just as important as theirs, and I suppose that is also a learning experience in that when I sit with the 'learned' in a conference I feel confident in challenging them as I now see myself as a peer. (2,a,K)  


Some felt that they were wasting time, hadn’t the right to speak, but that sometimes these more hesitant moments led to breakthroughs in their thinking, especially if they got on with the writing themselves, reviewed it and shared it with others noting: 
 how frustrated I get with my writing when I seem to spend hours just when I look back at what I have done in maybe two hours of work, it’s been focused in on one paragraph that I can’t let go of and you know and – and it’s not necessarily just getting the sentence structure right, it is just the amount of thinking that has to go into that paragraph and I think re-drafting is such a challenging thing to do, you know getting it out of my system’s one thing, the sort of head dumping is one thing but then the re-drafting of that is such a time consuming process. (2,a,J)
This respondent’s notion is of writing as a journey in which they gradually appreciate that the work is academic enough, acceptable, and that they can develop and own some confidence in it.

I think it (the writing journey) is about accepting that you will go through different phases of feeling confident and you know if I was setting out on my journey again I think I’d probably have to do it in a similar way really you know I was influenced by the writing of others and how things...you know that it was academic enough. (2,a, J)
4. Identity and writing – confirmation or unsettling through professional and personal reasons for and approaches to writing. 

Writing is bound up with a sense of identity, (Ivanic, R. 1998) with self, creativity, self-worth, personal history and life, so it is not always so easy to offer it for scrutiny, public view, and evaluation in league tables, etc., related to high impact journals and internal university ratings. Some noted the heightening of self-worth or its undermining in relation to publishing your writing, when writing is felt to be a major part of your identity. Respondents discussed the tensions between a professionally oriented and a personal sense of writing identity, where the professional demands and the personal commitment, expression, and sense of achievement (or not) were sometimes seen as in a tension, which was often less than positive. One comments that :

I realised I had always written for me, written because I chose to write, written when I found time to write. On reflection the need to control why I wrote wasn’t completely egotistically driven the need was related to an internal locus of control, a need to own my professional role activity. I have always determined what I do as a lecturer. I design my own roles. I create opportunities. My strength is my ability to drive forward new ways of thinking about teaching and learning. I am passionate about my identity as a lecturer, as a scholar, as a promoter and enabler of development within others. The changing goal posts within the research secondment led to my sense of loss of control of the process. It was no longer what I had signed up to. It (ME) had become a tool for a political end, one that didn’t seem to care whether I learnt from the process or not, a dispassionate place… I was suffering from reality shock and felt shaken by the cold, emptiness of a cherished aspiration. (3, C)                                                            
In some circumstances the writing identity is hidden. Sometimes writing is seen as not your role ( if the post is defined as administrative, as are many educational development posts, for example) so carried out in secret, and at other times writing is a supportive activity for which others get the credibility and reward  (your name is not even included). This latter situation was reported by research colleagues whose writing was a form of ‘ghost writing’ for academics who produced data which they, the research colleagues, wrote up for publication in articles which the academics published under their own names alone.
One participant notes the difference in their confidence in relation to different forms of writing: 
I think I’m much more confident in doing research that’s involved in my pedagogy. I’m much more confident in that than actually producing a research paper out of my PhD. And I think that’s just because I feel that I don’t know what I’m doing it’s that sort of lack of confidence, I’m not quite sure I’ve mastered the language, the modes. (2,a, J)
Some develop writing split selves, separating the personal self from the professional. Some use reflective and creative writing to nudge and infuse the professional writing. Some develop hybrid writing habits, practices and modes of expression, separating the personal, creative, disciplinarily different and academic. Much of the judgment of what we do is entirely outside our control lying with peer reviewers and editors, and respondents noted that having your writing refereed and re-written massively affects your sense of self-worth.
My active work to do with writing is to do with me. (3,F)

And 

I think there quite a lot of messiness through the middle where they definitely seep into each other. There is a lot of movement at that very far end the formal strategic stuff, if you’re thinking about that stuff you’re thinking using all of yourself, so other elements creep in. It all feeds one way but not so much, the strategic work feeds into the other stuff and sometimes the other way. (3,G) 
Keeping the two identities, professional and personal, separate is important for some. One notes that : 
I think I am working to keep them separate because I like that distinction but at the same time they don’t stay separate immediately. So yes I am dredging the imaginative and using it in my professional writing fairly constantly really 

But it’s something that I’m musing on so I keep a record of it so I am using that stuff all the time. In terms of time and actually physical work I try to keep them separate so I have a full working day and then I try to have evenings that are for other kinds of writing or just family time and weekends. (3, F)
Another talks about the importance of working with writers, and reflecting on their process as she reflects on her own. The energy she engages with them enables them to feel confident in their writing identity. 
Personally, I fight the same demons, but I'm more stroppy. At conferences, people call me refreshing! They remember what I have to say because I have 'stimmung' (Gumbrecht) – voiceness. But I'm the maverick. They know that I'm right when I tell them that everyone wants to read something interesting and vibrant that says something, something memorable, but then there's the fear again. 

They leave my sessions having found out why they wanted to say it in the first place. They are enriched by the enthusiasm of their subject. We don't get paid very much in academia – and academic publishers barely pay anything at all – so it has to be about love. (3, G)
CONCLUSIONS
Writing for academic publication is an expected part of the roles of academics worldwide, and something into which early career researchers are inducted at an early stage  in their careers. But it is much more than just another part of the day job. There are  unrealistic expectations, issues with time management,  personal anxieties about imposter syndrome and the right to speak, which accompany the complex, conceptual articulation of theorised findings and the appropriately worked, careful expression  involved in producing publishable work which can also be counted for any research assessment exercise. Research reported here unearthed ‘toil and trouble’, tensions between the professional and personal worlds, reasons for writing, demands on time, and writing identities. Respondents identified the importance of recognising varying senses of academic writing as engaging the personal and professional. Issues of time emerged as academic writing is rarely afforded enough time in workload models, and time managers in institutions are often not writers and so find it difficult to imagine how long it takes to hone a piece for acceptance for publication. They noted problems about lack of time, professional writing demands bleeding into their other time, and having to write at antisocial times, or often writing best, and by choice at antisocial times. The latter response meant for many that they were also carrying out a normal academic day job and writing for  publication alongside this at those antisocial times.  For some this led to a sense of control of their own production and for others a real tension in terms of balance, and identity, and where there was imbalance they commented that it could lead to resentment and burnout. Many indicated that recognition and reward rarely match the time and energy put into the writing process, but that a sense of achievement, grappling with words  and articulating ideas, arguments and work, offered the lasting importance of getting into print (or online) is very  important and for some compensates the  identify conflicts  and  for the time spent. It was thought that if writing  is a named role that can enable a sense of freedom to write and time to prioritise it, and that different stages in the academic professional journey either enabled (or hindered) academic writing for publication. 
Alongside the  tensions between professional and personal writing motivations, energies and identities there emerged the importance of  intrinsic as well as extrinsic motivation, so that the sense of voice, a right to speak, a need to communicate and a delight in the publication could to some extent mitigate against over-work and  confusion about expectations,  in a management led model which  failed to  recognise the complex conceptual work, the investment of identity and of  personal angst and time, in any  published piece. 


Development of an academic writerly identity in harmony with, different from, similar to their other more private identities (whether this included writing or not) was an important issue for those consulted in the study. Participants see writing for academic publication as a complex issue with regard to their academic identities, an intertwined mix of the personal and professional. Stories participants tell in the academic writing context can be understood using a lens informed by academic identities theories, since being in the world, personal and professional identities intersect in writing – a managed form of expression of the research and theory-based reflection on experience, on enquiry, topical, established and new contested issues, in the academic context. 
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